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Abstract 
The present research investigated the effect of attending private language institutes on 
Iranian high school students' performance on English final exams. The participants of the study were 
160 high school students, eighty of whom had attended private language institutes. The performance 
of the students who had attended English institutes on high school English final exam was compared 
to that of the students who had not attended private institutes. The analysis of their English final 
scores revealed that attending private institutes had no significant effect on the final-exam 
performance of the students, there was no significant difference between male and female students 
in their final-exam performance, and there was no significant relationship between the length of 
study at private institutes and performance on English final exams. However, further investigations 
revealed that the high school and private institutes' textbooks, teaching methodologies and final 
exams are different. Private institutes focus on communicative ability and oral skills, while the focus 
of high school is on grammar, vocabulary and reading. The study implies that high school textbooks, 
teaching method and final exams must be more communicative and include more oral/aural 
activities. 
Keywords: Private language institutes, high school English, final-exam performance 
  
Introduction  
The importance of the ability to communicate in English to play an active role in global 
economy, politics and education is well known for everybody. However, despite the pivotal role of 
English language as the lingua franca of the world communication, trade, and science, educational 
systems in some countries, including Iran, have not been successful in training students who can 
communicate in English (Farhady, 1999). Many well-educated people are not sufficiently able to 
interact with their foreign colleagues in international conventions and have problem publishing 
articles in international journals despite their profound technical knowledge. Most people believe 
that high school English courses do not prepare them for communication in English. Moreover, 
some studies evaluating high school English textbooks and teaching methodology have indicated 
that they are not appropriate for training students to communicate in English appropriately (e.g., 
Ansary & Babaii, 2002; Golpour, 2012; Jahangard, 2007; Keihaniyan, 2011; Namaghi, 2006; 
Razmjoo, 2007; Riazi & Razmjoo, 2006; Shabani & Mansoori Nejad, 2013; Yarmohammadi, 2002). 
They have mainly revealed that high school English textbooks do not present English 
communicatively and activities are far from being communicative.   
However, private English institutes seem to have been more effective in helping language 
learners to achieve communicative ability. The very fact that many high school and university 
students turn to private language institutes to improve their communication ability indicates that 
Iranian high school system has not been as effective in teaching communicative English as the 
private sector. High school English textbooks mainly focus on grammar points, which are explicitly 
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explained by the teacher and practiced through repetition drills, such as chain and substitution drills 
and teachers translate dialogues and reading passages. The teaching methodology in private 
institutes and their employed textbooks (e.g., Top Notch and New Interchange) are more 
communicative and institute class activities (e.g., discussion and essay writing) include more real 
communication (Riazi & Razmjoo, 2006). Most exercises in these textbooks are pair-work or group-
work activities, which require learners to interact with their classmates and communicate their ideas 
or intentions.  This prepares them for real communication outside classroom. So many students 
attend language institutes to learn how to communicate in English. Moreover, most people believe 
that language institutes can help students to improve their scores on English final exams at high 
school. Therefore, many students attend English courses at private institute hoping that they will be 
able to enhance their scores at high school English exams.  
The present study attempts to investigate the effect of attending English courses at private 
institutes on high school students' performance on English final exams. Research has mainly 
indicated that learners' previous language knowledge and experience positively influence their future 
language learning and second language mastery (e.g., Cummins, 1978; Half & Frisbie, 1977; Lange 
et al., 1992; Wiley, 1985), though a few studies have rejected the effect of previous knowledge and 
experience on learning a second language (Al-Jasser, 1983; Omari & Zughoul, 1986; Shafie, 2005). 
Attending private institutes is supposed to provide learners with previous language knowledge and 
experience, which can affect their language achievement and their performance on English final 
exams at high school. Students who attend language institutes are expected to perform significantly 
better than those not attending institutes on high school English exams; however, the discrepancy in 
the contents of high school and institute textbooks and final exams might render the effect of 
institute instructions on high school exams insignificant.    
To investigate the effect of attending language institutes on students' performance on high 
school English exams, the following research questions were put forth and for each question a null 
hypothesis was assumed.  
1- Is there any significant difference in the performance of Iranian third-grade junior 
high school students attending language institutes and those not attending institutes on English final 
exams? 
2- Is there any significant relationship between the length (i.e., the number of terms) of 
study at private language institutes and the final exam performance of third-grade junior high school 
students?  
3- Is there any significant difference in the performance of male and female third-grade 
high school students on English final exams? 
 
Literature Review 
Effect of previous knowledge 
The ability to acquire a new language is affected by an individuals' past language knowledge 
and experience (Ellis, 2008; as cited in Chan, 2014). Most scholars believe that learners' 
achievement at school depends on their previous knowledge and experiences (e.g., Breen, 1989; 
Cummins, 1978; Gregory & Parry, 2006; Mayer, 2008; Shapiro, 2004; Seifert, 2007; Strevens, 
1978). According to Cooper (1993), previous knowledge comprises an individual's all previous 
learning and experiences that have occurred before the new learning. Cummins' Interdependency 
Principle states that language achievement in class is to a great extent dependent on learners' 
previous language learning experience. Breen believed that previous knowledge and capability is a 
basis for new language learning and learned materials can assist acquisition of new language 
knowledge. Research has mainly shown that previous language knowledge and experience 
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considerably affect learners' new language acquisition (Half & Frisbie, 1977; Leung & Williams, 
2013; Lange, Sims & Prior, 1992; Wiley, 1985; Zarei, 1996; Young, 1991). Zarei indicated that 
Iranian English majors' general English proficiency at their arrival in university had a positive 
significant relationship with their final language achievement. Half and Frisbie noticed that foreign 
language students' scores on first year language exams had a positive relationship with their scores 
at high school. Elder (1996) found that "language background had a marked effect on foreign 
language test performance, at least in the early stages of foreign language learning" (p. 3).  Johnston 
(1992) indicated that background knowledge enhances the learners' listening ability to make 
inferences during information processing. Nevertheless, there have been some studies which 
rejected the effect of previous knowledge and experience on language learning (Al-Jasser, 1983; 
Omari & Zughoul, 1986; Shafie, 2005). Omari and Zughoul showed that students' scores on high 
school English tests had no weighty power to predict their English language success at the university 
level. 
Gender and language learning 
Research on the effect of gender on language learning has produced mixed and inconclusive 
results. While many studies have shown that females are better language learners (e.g., Boyle, 1987; 
Farhady, 1980; Nyikos, 1990; Zarei, 1996), other studies have suggested that males are better 
learners or there is no difference between males and females (e.g., Grass, 1992, cited in Bacon, 
1992; Scarcella & Zimmerman, 1998; Spurling & Illyin, 1985; Young, 1991). Boyle noticed that 
female EFL students outperformed males on ten tests of general English proficiency and in Nyikos' 
study, female learners outperformed males in a German vocabulary memorization task. But in 
Scarcella and Zimmerman's research, male students outscored their female classmates in the 
knowledge of academic vocabulary. Investigating students' final exam results, Chastain (1988) 
realized that females were more effective on written skills and males were better on spoken skills. 
Finally, Bacon found no difference between females and males on two tests of listening vocabulary. 
Language instruction in Iran 
In Iran, as most countries in the world, English is the major foreign language which is 
formally instructed. It is taught at high school as a required course and in language institutes as a 
voluntary activity. Language teaching at Iranian high schools is a mixture of Grammar Translation 
Method (GTM) and Audiolingual Method (ALM), which includes translation of lesson dialogues 
and reading comprehension passages, explanation of grammar points, repetition drills such as 
substitution and transformation drills, unscrambling sentences.  
High school English textbooks have been evaluated by many researchers, many of whom 
have concluded that the books are not appropriate for teaching students how to communicate in 
English (e.g., Amerian, 1987; Ansary & Babaii, 2002; Dahmardeh, 2009; Golpour, 2012; Jahangard, 
2007; Namaghi, 2006; Yarmohammadi, 2002; Zohrabi, Sabouri & Behroozian, 2012). The major 
focus of the textbooks is on grammar, vocabulary and reading skill. According to Jahangard (2007), 
grammar has the lion share in the high school English textbooks.  
High school English final exams, too, have been shown to be inappropriate. The negative 
washback effects of the exams have been identified as one the major reasons for the ineffective 
instruction of English at high schools (Ghorbani, 2009; Namaghi, 2006; Mokhtary & Moradi, 2013). 
Aural/oral skills are missing and the tests do not measure communication ability of students. 
Mokhtary and Moradi (2013), through observation of English classes at high school and 
interviewing teachers, indicated that school-leaving tests of English have a negative washback effect 
on teachers' practice of language teaching in Iranian high schools. 
Language teaching in Iranian private institutes mainly follows communicative approach to 
language teaching. Most of the activities performed by learners in classroom or as homework (e.g., 
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discussing a topic or writing about a personal experience) contain some type of real communication. 
Also, writing and oral skills have their own share in institute textbooks and class activities.  The 
textbooks commonly used in language institutes (e.g., Headway, Interchange series, Top Notch) are 
mainly based on the principles of CLT. Richards (as cited in Razmjoo, 2006), mentioning CLT 
principles, states that Interchange is based on Communicative Approach. And, using Litz's (2005) 
textbook evaluation form, Soleimani and Ghaderi (2013) indicated that teachers were satisfied with 
Interchange Series and American English File.     
Some studies have compared language teaching at Iranian high schools and private institutes 
and have shown that private institutes are more effective and follow principles of communicative 
language teaching to a greater extent (e.g., Keihaniyan, 2011; Pazhouhesh, 2014; Razmjoo, 2007; 
Riazi & Razmjoo, 2006). Keihaniyan revealed that in high schools, the teacher has a central role 
while learners have a passive role, instructional materials are merely text-based and activities are 
mainly imitation drills; however, in private institutes, the teacher is a facilitator/counselor, learners 
have an active role, materials and activities are more communicative and all language skills are 
practiced. Jalali Zad (2013), comparing classroom processes in high school and private institutes, 




Participants   
The participants of the study were 160 third-grade junior high school students in the city of 
Delijan in Iran, who were randomly selected from among the approximately 600 students in the city. 
The participants were eighty female students and eighty male students in the 14-16 age range. 
Eighty participants (40 males and 40 females) had attended private English institutes in Delijan for 
one to ten terms (4.25 terms on average) and eighty (40 males and 40 females) had never attended 
private language institutes. The students who had attended private language institutes formed the 
experimental group of the study and those who had not attended private institutes formed the control 
group. Table 1 displays the information about the participants. 
 
Table 1: Descriptive information about the participants of the study 
 Females Males Total 
Experimental 
group 
40 40 80 
Control group 40 40 80 
Total 80 80 160 
 
Instruments    
The single instrument of the study was a questionnaire which collected information about the 
participants' attendance or non-attendance at private English institutes, the number of terms they 
attended the institutes and their scores on the third-grade junior high school English final exam. The 
final exam scores of the students were checked in the official documents of their high schools to 
ensure their accuracy.   
Data collection procedure  
The participants answered the questions in the questionnaire before they took their English 
final exam. Then their responses, which formed the research data, were analyzed to find out the 
effect of attending private language institutes and gender on the performance of the students on the 
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final exam. Subsequently, lesson one in junior high school English textbook and unit one in New 
Interchange, Intro (Richards, 1998), which are almost at the same instructional level, were 
investigated and compared. They were investigated in terms of the types of activities (repetition 
drills versus communicative tasks) which were most often used in the textbooks and the frequency 
of activity types in each textbook.  
Data analysis 
Data analysis of the study was carried out using two statistical measures, namely independent 
samples t-test and Pearson correlation analyses. The t-test compared the students who had attended 
English private institutes and those who had never attended language institutes and male and female 
students in terms of their performance on English final exam. The Pearson correlation was used to 
investigate the relationship between the students' performance on the English final exam and the 
number of terms they attended private language institutes. Descriptive analysis and frequency counts 
were used to analyze and compare activity and presentation types in the high school and Intro 
textbooks. 
    
Results   
To investigate the effect of attending private language institutes on the students' performance 
on English final exam, an independent samples t-test was carried out on the students' scores. Table 2 
displays the descriptive statistics of the two groups' final exam performance. As the table indicates, 
there was a difference in the performance of the students who had attended private language 
institutes (experimental group) and those who had not (control group), the students attending private 
institutes performing better on the test. 
Table 2: Descriptive statistics of the experimental and control groups 
     Groups N Mean Std. Deviation Std. Error Mean 
     Experimental 80 16.40 1.34 .15 
      Control 80 16.32 1.13 .12 
 
However, an independent samples t-test was required to ascertain whether the difference was 
statistically significant or not. Table 3 displays the results of the t-test analysis. As it is shown, the p 
value (Sig = .681) exceeds the critical .5, which indicates that the mean difference between the 
experimental and control groups (mean difference = .08) was not statistically significant and their 
performance on the exam was identical. So the first null hypothesis (i.e., there is no significant 
difference in the performance of Iranian third-grade junior high school students attending language 
institutes and those not attending institutes on English final exams.) was confirmed and it was 
shown that attending private language institutes has no significant effect on final exam performance 
of high school students. 
 
Table 3: T-test analysis of the groups' English exam scores 
Equal variances 
assumed 
t df Sig. Mean Difference 
.412 158 .681 .08 
 
To explore the relationship between the length of study at private language institutes (i.e., the 
number of terms the students attended private institutes) and performance on English final exam, a 
Pearson correlation analysis was performed on the scores of the students who had attended language 
institutes and the number of terms they had attended institutes (Table 3). The analysis was aimed to 
investigate whether the students who attend more terms in private institutes perform better on high 
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school English final exam. The results indicated that there is no significant relationship between the 
length of study at private institutes and high school final exam scores. As the table 4 displays, the p 
value (Sig = .128) exceeds critical .5 and reveals no significant correlation between length of study 
at institutes and final exam scores. A second Pearson correlation analysis performed on the scores of 
all the participants (i.e., both the students who had attended private institutes and those who had not) 
revealed the same results (rxy = .054, p = .496, N = 160). 
 
Table 4: Pearson correlations analysis 
 Scores Terms 
Pearson Correlation 1 .172 
Sig. (2-tailed)  .128 
N 80  
 
Therefore, the second null hypothesis (i.e., there is no significant relationship between the 
length of study at private language institutes and the final exam performance of Iranian third-grade 
junior high school students) was confirmed and the length (i.e., number of terms) of attending 
English institutes was shown to have no relationship with students' performance on high school 
English exam. The length of study at institutes did not have a significant power to predict the 
performance of the students on English final exam.  
Finally, to investigate the effect of gender on students' final-exam performance, an 
independent samples t-test was carried out on the male and female students' scores. Table 5 shows 
the descriptive statistics of the male and female students' final exam performance. As it is shown, 
female students performed slightly better than the male students. 
  
  Table 5: Descriptive statistics of the male and female students 
   Groups N Mean Std. Deviation 
   Experimental 80 16.42 1.25 
    Control 80 16.30 1.23 
 
However, the results of the t-test analysis (t = .603, p =.547) revealed that the mean 
difference was not statistically significant and the performances of the male and female students 
were identical (Table 6). Thus, the third null hypothesis (i.e., There is no significant difference in the 
performance of male and female third-grade high school students on English final exams.) was 
confirmed and the third research question was answered. The results suggest that gender has no 
significant effect on students' English final exam performance. 
 
Table 6: T-test analysis of the male and female students' scores 
Equal variances 
assumed 
t df Sig. Mean Difference 
.603 158 .547 .12 
 
The descriptive analysis of the first lesson in the third-grade junior high school English 
textbook and unit one in New Interchange (Intro) indicated that the former mainly included 
repetition and substitution drills, where the students were asked to repeat some sentences, following 
a model, but the latter was more communicative and required students to interact and communicate 
their intentions, thoughts, ideas or real facts about them. Table 7 shows the types of activities and 
their frequency in the two textbooks (see Appendix A and B). 
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Table 7: Frequency of activity types in the two textbooks 
Activity types High school textbook (lesson one) Intro textbook (unit one) 
Repetition drills 7 0 
Display questions 5 0 
Information questions 0 3 
Pair-works 0 4 
Group-works 0 4 
Personal questions 0 2 
Role plays 0 1 
Formulae 0 2 
 
As the table indicates, in the high school textbook the activities were mainly repetition drills 
and display questions which asked students to follow an example model to produce language, 
whereas, in Intro textbook the activities (e.g., group-work, pair-works, role plays) asked the learners 
to interact with their classmates and communicate their own messages, thoughts, and  ideas and facts 
about themselves. 
The high school textbook started with a dialogue, which did not look authentic, interesting, 
and useful. Students are less likely to use these sentences in the future. The dialogue was followed 
by some uninteresting questions. The listening section asked the students to listen and repeat. There 
was no purpose for the listening activity and students may ignore the activity. Next, a grammar point 
was presented (possessive -’s) but it was not followed by any activity. Then almost all the 
subsequent activities were repetition and substitution drills and display questions. Oral drills asked 
students to repeat the model sentence replacing one word. Writing activities included rewriting a 
model sentence replacing one part, combining two short sentences following a model, and 
completing sentences by adding the names of things in the pictures. There was a scrambled 
sentences activity. Speak out section required students to answer some display questions following a 
model. Finally, an uncommunicative uninteresting reading passage was included (see Appendix A). 
Unit one in Intro textbook, started with a list of popular names in the USA, which was followed by 
some personal and information questions. Then the dialogue appeared and the following pair-work 
activity presented English alphabets and required the students to ask the names of their classmates 
and their spellings. Then a grammar point was presented and practiced in some game. The listening 
activity was followed by a pair-work, where students asked their partners some information 
questions. Some more group-works were included. Then there was a role-play activity, where a 
customer asked a telephone director some people4’s phone numbers. Each student knew just one 
part of the information. Finally, some prefabricated expressions of formulae (saying hello and 
goodbye) were presented and practiced in pair-works and group-works (see Appendix B). 
   
Discussion  
The independent samples t-test comparing the final exam performance of the students who 
had attended private language institutes and those who had not attended institutes revealed that there 
was no significant difference between them; that is, the students attending institutes did not perform 
better than the other students. And the Pearson Correlation analysis indicated that there was no 
significant relationship between the length (i.e., the number of terms) of study at institutes and final 
exam performance of the third-grade junior high school students. 
Research has mainly shown that previous language knowledge and experience has a positive 
effect new language learning (e.g., Half & Frisbie, 1977; Leung & Williams, 2013; Zarei, 1996). 
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Attending private language institutes was supposed to have brought about previous language 
knowledge and experience for learners and accordingly have enhanced their language achievement 
at high school and their performance on the final exam of English. However, the findings of the 
present research did not approve of this effect and indicated that previous language experience has 
almost no effect on language learning. The study results do not confirm the findings of the studies 
which revealed a positive effect for previous language experience on language learning (e.g., Half & 
Frisbie, 1977; Leung & Williams, 2013; Lange, Sims & Prior, 1992; Wiley, 1985; Zarei, 1996; and 
Young, 1991). On the contrary, the results of the study are in line with the findings of the studies by 
Al-Jasser (1983); Omari & Zughoul (1986); and Shafie (2005), which revealed no effect for 
previous language knowledge and experience. Al-Jasser concluded that "the differential degree of 
the English language learning exposure that the students experience at the high school level does not 
determine or even affect their English language performance at the college level" (p. 51).  The 
correspondence between the findings of the present study and the studies by the Saudi Arabian 
researchers (Al-Jasser, 1983; Omari & Zughoul, 1986) might be justifiable considering the similar 
teaching context (i.e., EFL context rather than ESL context) and employed language teaching 
methodology in Iran and Saudi Arabia. As it was described in the Literature Review section, in 
Iranian high schools GTM and ALM teaching methods are adopted and language teaching and 
testing does not follow communicative approach. Likewise, according to Fareh (2010), most 
teachers in the Arab world adopt Grammar Translation Method and do not follow the principles of 
communicative language teaching. Language skills are not integrated and are taught separately in a 
fragmented approach in teacher-centered classes.  
The findings of the present study represent the inconsistency between Iranian high school 
English language curriculum and English programs at private language institutes. The findings are 
justifiable considering the inconsistency between the two sectors in terms of their English textbooks 
and teaching methodology. Since the content of the textbooks and teaching and testing approaches 
in high school and private institutes are different, we cannot expect attending private institutes to 
significantly affect language achievement and final exam performance of students at high school. 
High schools mainly follow a mixture of GTM and ALM while institutes attempt to adopt a 
communicative approach (Keihaniyan, 2011; Riazi & Razmjoo, 2006). Class activities in high 
school English courses are mainly dialogue and text translation, grammar explanation, and repetition 
drills, while English institutes mainly involve discussion, writing, listening, and problem-solving 
activities. The content of the textbooks in the two sectors are different too (Razmjoo, 2007). Institute 
textbooks involve all language skills and keep a balance among them and the exercises integrate 
skills and engage learners in communicative activities. However, high school textbooks focus on 
grammar drills, vocabulary and reading, while paying less attention to listening, writing and 
speaking skills. The same linguistic features are focused on in high school English final exams, 
which are evaluated in a discrete-point approach rather than in an integrative communicative 
approach. The investigation and comparison of lesson one in third-grade junior high school English 
textbook and unit one in New Interchange, Intro (Richards, 1998) in the present study provided 
further evidence for this discrepancy. The investigations revealed that the high school textbook 
mainly includes repetition and substitution drills and display questions, which are far from 
communicative activities, whereas Intro textbook constitutes pair work, group work, task 
completion activities and information questions, which exemplify communicative activities and 
more effectively prepare learners for real communication (Appendix A and B). Moreover, final 
exams in language institutes entail communicative activities like writing an essay, answering 
personal and information questions, while questions in high school English exams mainly require 
recognition of correct words and sentences by the students and answering display questions.  
  
  Social science section 
 
 
Openly accessible at http://www.european-science.com                                                     565 
 
English language programs in the Arab world have similar characteristics and result in 
similar consequences. Language teaching is teacher-centered and not communicative; textbooks are 
inappropriate; teachers adopt a Grammar Translation Method, and English tests have a fixed format 
and ignore aural/oral skills, which results in students' not learning English properly (Fareh, 2010). 
Finally, the independent samples t-test comparing the male and female students' scores 
revealed that gender had no significant effect on students' performance on English final exam. Thus, 
the results of the present study are in line with the findings of the studies which revealed no 
significant difference between male and female learners in terms of language learning (e.g., Bacon, 
1992; Spurling & Illyin, 1985; Young, 1991) and rejects  the results of the studies which indicated 
that females are better language learners (Boyle, 1987; Farhady, 1980; Nyikos, 1990; Zarei, 1996) 
and the studies which suggested that male students are better learners of language (e.g., Grass, 1992, 
cited in Bacon, 1992; Scarcella & Zimmerman, 1998).  
 
Pedagogical implications and further research 
The findings of the study have some implications for Iranian Education policy makers, high 
school English materials developers, and language teachers. First, the study implies that the 
education system in Iran should improve the quality of language teaching at high school. The 
objectives of language teaching should be modified to include instruction of all language skills. 
Also, language teaching methodology must be modified to involve more communicative activities, 
such as discussion, essay writing, and real tasks. Language skills should not be taught in a 
fragmented approach through grammar explanation, translation, and repetition drills. Rather, skills 
ought to be taught in an integrative, interactive and communicative approach, where learners use 
different skills and interact with the text, other learners and the teacher to perform a task as in real 
life language use. And more time is required to be allocated for language teaching at high school. 
According to Riazi and Razmjoo (2006), only two to three hours a week is allotted for the 
instruction of English at high school, while institutes offer 4-6 hours of instruction a week. More 
hours of English instruction will result in more efficient language presentation and practice and thus 
more effective learning. The implication of the study for materials developers is that they should 
revise the high school English textbooks to include and keep a balance among all language skills 
and components rather than limiting them to certain components and skills. Moreover, the textbook 
should present skills in an interactive and communicative approach. Textbook activities can engage 
students in communicative actions and task performance in addition to or instead of repetition drills 
and stating grammar rules. An instruction manual should be developed to guide teachers in how to 
teach the textbooks. Finally, English final exam scheme has to be revised to be more communicative 
and to evaluate students' aural/oral and writing skills as well. As high stake tests, such as final exam 
and University Entrance Exam, are certain to have washback effect on language teachers' practice 
and determine the type of instruction employed by teachers, if final exams require communicative 
ability on the part of students, teachers will use more communicative and interactive language 
teaching approaches to prepare the students for the exam.  
Like most research studies, the present study had certain limitations and further research is 
required to overcome these limitations and broaden the scope of research. First, as the research was 
limited to a single city in Iran (Delijan), interested researchers can replicate the study in other parts 
of the country to broaden the scope of the study and provide more evidence to confirm the study 
results and increase the generalizability of the findings or challenge the research results. Further 
research is also required to investigate the effect of attending language institutes on the performance 
of high school students at other educational levels (e.g., senior high school students). Interested 
researchers can also investigate the effect of attending language institutes on students' performance 
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on other English exams, such as University Entrance Exam and general English exams at university 
level. Researchers can compare individual language institutes in terms of their English textbooks 
and teaching methods and their effect on final exam performance of high school students. Finally, 
researchers can explore the effects of other learner variables, such as motivation, age, and 
intelligence, on high school students' second language acquisition and their performance on English 
exams.  
     
Conclusion 
The present study explored the effect of private language institutes and gender on Iranian 
third-grade junior high school students' performance on English final exam and indicated that 
neither attending language schools nor gender have any significant effect on students' performance. 
However, the investigations of English textbooks and teaching methodology in private institutes and 
high school revealed a discrepancy between them. Unlike institute materials and instructors, high 
school English textbooks and teachers do not follow the principles of communicative language 
teaching and interactive instruction. The high school textbooks do not involve communicative 
activities like pair-work, group-work and role play activities, and do not result in students' 
communication ability. The research findings suggest that high school English textbooks and 
teaching methods should be revised in order to be more communicative and interactive. 
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Appendices: 
Appendix A: Lesson one samples, high school English textbook 
 Patterns: Listen and repeat. 
A) 
Zahra is a young girl, but her father is an old man.              
She is short, but her brother is tall. 
She is thin, but her sister is fat. 
She has brown eyes, but her brother has black eyes. 
She has a brown dress, but her sister has a black one. 
 Oral Drills 
Close your books*. Listen to the speaker and substitute the words in the pattern sentences. 
A. 
                                           This is a blue book. 
1. large                                                                 4. hard 
2. small                                                                 5. blue 
3. easy                                                                  6. green 
 
     Write It Down  
B. Make new sentences. 
   Example:              It is a class. It is small.          It is a small class. 
1. Mr Hamidi is a teacher. He is young.      -----------------------------------.        
2. This is a house. It is big.                          -----------------------------------.                  
3. Mrs Amini is a woman. She is old.          -----------------------------------. 
 
 
A. Look at these pictures. Ask questions and give answers. Follow the model. 
Model: old woman - in the room: 
 
                    A: Do you see an old woman in the room?  
                      B: Yes, I see an old woman in the room. 
         





1. old bus - in the street                                2. young thin girls - in the picture 
    A: ---------------------------------?                       A: ----------------------------------? 
     B: Yes, ----------------------------.                     B: Yes, -------------------------- 
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